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This year, for the second year running,
we welcomed more than 100 new
Future Leaders to our flagship programme, 
meaning that today there are 490 Future 
Leaders in schools across the country.
To date, 122 flagship programme 
participants have been appointed
to headship. 

Our senior leaders and heads are 
transforming schools with long-term, 
sustainable change. They are attracting 
praise from Ofsted and raising attainment 
and progress in maintained schools, 
academies and free schools, across all 
phases and in alternative provision.

Whatever type of school they work in,
all Future Leaders share one mission:
to improve the life chances of disadvantaged 
students. This year disadvantaged pupils
in Future Leaders headteachers’ schools 
outperformed disadvantaged pupils 
nationally and in similar schools, with 
higher proportions achieving five or more 
good GCSEs and making expected 
progress in English and maths. 

Schools with a Future Leader in their senior 
leadership team for at least two years also 
have higher proportions of disadvantaged 
students making expected progress in 
English and maths and achieving five good 
GCSEs compared with similar schools and 
the national average.

As the nature of school leadership changes, 
we are adapting; we now support leaders 
at all tiers of school leadership.

We’ve trained hundreds of aspiring senior 
leaders through Leading Impact – NPQSL 
and offer a combined NPQH and career 
support package to help leaders over that 
final hurdle to reach headship.

Since 2014 we have run Talented Leaders, 
a programme which places and supports 
exceptional leaders in the areas that most 
need great leadership.

Starting this year, we offer an innovative 
programme to support the growing 
number of executive headteachers and 
chief executives of multi-academy trusts as 
they face the new challenges of their role. 

Our Headship Institute is one of the
largest networks of heads of challenging 
schools in the country. In a year, we predict 
that we will have supported more than
200 people to headship. This network of 
exceptional school leaders is working 
together to transform the life chances of 
disadvantaged students around the country.

In England, there are still too many
places where students underachieve. 
Disadvantaged students face 
disadvantaged adult lives, but education 
can help change this.

Talented and committed headteachers 
can change the culture and outcomes of 
an entire school, and the lives of all their 
students. But many of the areas that
need great headteachers the most are 
struggling to recruit them, and patterns
of intergenerational disadvantage
growing only more ingrained. The role
of headteacher is in many ways 
an unattractive one. It comes with an 
increasing number of challenges, and
a great deal of responsibility. 

And yet our newest cohort of Future 
Leaders is the largest yet. They join a 
network of school leaders who believe
that every child should have equal 
opportunities in life, regardless of 
background, and who have the 
commitment and talent to begin making 
that vision a reality. Each Future Leader 
represents a potential great headteacher, 
and the potential for many more 
disadvantaged students to achieve.

We place Future Leaders in schools that 
need their leadership; schools with below 
average results and above average levels 
of disadvantage. We are working on a 
shifting stage; the areas where 
underachievement of disadvantaged 
students is most severe are moving 
towards coastal and rural rather than 
metropolitan areas, and we are changing 
our focus accordingly.

Through training, coaching, mentoring and 
building a network of leaders with a shared 
vision, The Future Leaders Trust is 
supporting these leaders, now numbering 
in their hundreds, to make the greatest 
positive impact possible. The case studies 
in this report represent just a few of the 
Future Leaders across England who are 
working every day to give every child the 
opportunity to have the successful, happy 
future that they deserve.

Baroness Sally Morgan

Foreword

From Baroness Sally Morgan
Chair of the Board of Trustees
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Introduction

From Heath Monk
Chief Executive Officer

We need great school leaders more than ever. Future Leaders 
across the country are helping address this need, giving
more students the happy and successful futures that all
children deserve.

This year we’ve grown and adapted to the new challenges 
facing school leaders, whilst remaining focused on our 
mission to raise achievement and close the attainment gap.

In 2014 disadvantaged pupils 
in Future Leaders schools 
outperformed disadvantaged 
pupils nationally and in
similar schools.

The Future Leaders Trust
has supported 139 people
to headship across all our 
programmes.

Heath Monk



Our headteachers’ impact
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Our headteachers’ challenge
Future Leader headteachers only work in 
schools which have significantly more 
disadvantaged pupils than similar schools 
or sponsored academies. Seventy-five
per cent of our secondary schools serve 
areas where unemployment is above the 
national average.

Schools led by Future Leaders also have 
higher proportions of pupils who speak 
English as an additional language, and 
more pupils who are in the low prior 
attainment band.

Disadvantaged students
The Future Leaders Trust aims to give 
every child equal opportunities in life by 
raising their achievement. We choose to 
focus on disadvantaged pupils because
on average they have lower attainment at 
every stage of compulsory education. 
Disadvantaged pupils are more likely to 
leave primary school without basic literacy 
and numeracy skills. They are more likely to 
leave secondary school without the grades 
they need to continue in education or to 
secure employment or training, and this 
has a lasting impact on their life chances.

Introducing primary
The Future Leaders Trust began working in primary schools 
in 2013. Since then we have seen a steady increase in our 
number of primary headteachers, which now stands at 33.

In the last academic year seven Future Leaders were 
accountable for primary results.

Since primary schools are small, we cannot always present 
data for disadvantaged pupils, so we look at results for all 
pupils. Despite having twice the proportion of disadvantaged 
pupils compared to the average primary school, schools led 
by Future Leaders performed in line with the national average 
and better than similar schools or sponsored academies.
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In 2014 disadvantaged pupils in Future Leaders headteachers’ 
schools outperformed disadvantaged pupils nationally and
in similar schools.

School context – Key Stage 2

 49.8%
Ever6FSM

Our headteachers’
schools

National
average

 28.6%
Ever6FSM

Similar
schools

 41.0%
Ever6FSM

Sponsored
academies

 37.2%
Ever6FSM

School context – Key Stage 4

 57.6%
Ever6FSM

Our headteachers’
schools

National
average

 26.8%
Ever6FSM

Similar
schools

 44.2%
Ever6FSM

Sponsored
academies

 40.7%
Ever6FSM

Secondary impact
2013 – 14 was a turbulent year for secondary schools as 
substantial changes to school accountability measures were 
introduced. The Department for Education has advised 
against year-on-year comparisons, so this year we have 
presented only attainment rates, and not improvement rates 
as we have done before. 

For the third year in a row, disadvantaged students in Future 
Leaders’ schools achieved better grades and made more
progress than pupils in our comparator groups. Despite the 
complexities of this year’s results, our heads are still helping 
their disadvantaged students to perform above the national 
average for disadvantaged pupils.

Performance at Level 4 or above in reading, writing
and maths for all pupils in 2014

72.5% 73.6% 78.9% 

79.0% 

Disadvantaged pupils making expected progress
in English in 2014

62.0% 58.2% 65.7% 

59.1% 

Disadvantaged pupils making expected progress
in maths in 2014

50.0% 46.1% 51.6% 

48.5% 

Disadvantaged pupils attaining 5+ A*– C GCSEs
(including English and maths) in 2014

37.3% 33.5% 37.9% 

36.5% 

Some Future Leader headteachers have led their schools
to striking improvements in attainment of Level 4 or above
in reading, writing and maths at Key Stage 2:

+22%
points

Jessie Kaur
Oasis Academy Boulton

Peter Knight
Oasis Academy Bank Leaze

+17%
points

Andrew Day
Northumberland CofE Academy

+17%
points

Key

Our
headteachers’
schools average

Similar
schools
average

Sponsored
academies 
average

National
average

Since our first headteacher was appointed 
in 2009, The Future Leaders Trust has 
supported more than 135 people to 
headship. These headteachers are 
working across the country in some of the 
most challenging schools. We measure the 
impact of headteachers who have been in 
post for a full academic year.

Key

Our
headteachers’
schools average

Similar
schools
average

Sponsored
academies 
average

National
average



Our network
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The Future Leaders programme
Our flagship programme enables high-potential 
individuals to become inspiring headteachers
and transform challenging schools.

We recruit qualified teachers from a
variety of backgrounds, including those 
with significant professional experience 
outside the teaching profession. They 
share our belief that every child can and 
should achieve.

Future Leaders are placed in senior 
leadership positions in schools that serve 
economically disadvantaged areas. 
Through our training, support and access 
to our growing network of exceptional 
school leaders, they acquire the skills and 
experience to become great headteachers 
within five years.

Training and development
Future Leaders receive regular training, 
starting with residential leadership 
development over the summer and 
continuing with events across the country 
throughout the year.

Mentoring and coaching
Participants have access to expert 
coaching and mentoring from an 
experienced current or former head that 
focuses on leadership and whole-school 
improvement.

Evidence of impact
Future Leaders show their impact by 
devising and leading an Impact Initiative 
that focuses on improving one whole - 
school issue, such as teaching quality, 
behaviour or school culture.

Our network
Over five hundred school leaders share 
practice and advice, exchanging services, 
resources and expertise via our online 
platform and regular networking 
opportunities.

350,000 pupils

507 schools

796 senior leaders

139 headteachers

24 system leaders

Our network in numbers

Our other programmes
In addition to our flagship Future 
Leaders programme, we run other 
programmes for school leaders at 
different stages in their career.

Leading Impact is an accredited
NPQSL programme for current or 
aspiring senior leaders.

Headship Now! combines the
skills-based learning of NPQH with
a comprehensive career-support 
package.

Talented Leaders gives headteachers 
and school leaders who are ready
for headship the chance and support 
to move to areas in which great 
leadership is most needed.

Executive Educators provides 
residential training for multi-academy 
trust CEOs, allowing them to develop 
the skills needed to successfully lead 
improvement in multiple schools. 

Our wider network
Through a range of programmes we are developing a network 
of exceptional school leaders, from senior leaders to CEOs.

Academic year of headship appointment

2008 – 09 2009 –10 2010 –11 2011–12 2012–13 2013–14 2014 –

June 2015

N
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o

f
 
h

e
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d
s

4 11 17
32

48

94

139

Progression to headship across our programmes

Schools with Future Leaders

in post (June 2015)



Secondary: Changing a community
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Harry was the fourth head of Greenwood 
Academy in 18 months. The school was 
struggling. Only 28% of teaching was 
found ‘Good’ or better in July 2013, and 
just 37% of students achieved five or more 
A*– C GCSEs including English and maths. 
“The children weren’t being rewarded or 
supported, and so were underachieving,” 
Harry says.

“The school has got its confidence back.” 
Today, 90% of teaching is ‘Good’ or better 
due to the introduction of in-class coaching 
support for teachers. “For the first time 
they felt that people believed in them, 
believed that they could do better and help 
the kids achieve more.”

Belief is the theme of many of Harry’s 
school improvements. For example, the 
school has implemented a rewards evening 
for the children and their parents, which

has had a knock-on effect on the belief of 
the wider community in the school.

In July 2014 the school brought 550 
members of the school to Wembley.
There, the school band played on stage to 
an audience of 12,000 people. “It’s about 
instilling belief that students from 
Greenwood can achieve.” It was Future 
Leaders that helped Harry to realise the 
importance of belief in improving a school. 
“Belief is how you create the momentum
to improve.”

Three years ago they were the worst 
school in Birmingham. But after Harry
had been at the school for only a year they 
were rated ‘Good’ by Ofsted, up from 
‘Inadequate’ only 15 months before. Harry 
hopes that they will be rated ‘Outstanding’ 
in the next academic year. But his overall 
aims are much bigger than that. “It’s not 
‘We want to get an ‘Outstanding’ Ofsted 
rating.’ It’s ‘We want to change lives.’”

And Greenwood is changing lives. From 
closing attainment gaps, to accelerating 
progress, to dramatically increasing the 
number of students remaining in education 
post-16: “The school has genuinely 
changed the community – and that’s what 
Future Leaders is about.”

Harry French
Greenwood Academy, Birmingham

Belief is how you create the momentum to improve.”

Greenwood Academy’s results have rapidly improved as 
Harry French has worked to build the confidence of his 
students, teachers and the wider community.

Disadvantaged pupils making expected progress
in English in 2014

62.0% 58.2% 93.0% 

59.1% 
Disadvantaged pupils making expected progress
in maths in 2014

50.0% 46.1% 59.0% 

48.5% 
Disadvantaged pupils attaining 5+ A*– C GCSEs
(including English and maths) in 2014

37.3% 33.5% 44.0% 

36.5% 

Results
The outcomes after Harry’s first full year put the school 
broadly in line with the national average, having been 
significantly lower before. This helped to secure an Ofsted 
‘Good’ rating for the school, up from ‘Inadequate’ only 15 
months earlier. In 2014, 98% of students achieved an A*– C 
grade in mathematics across all examination entries.

The school now outperforms the national average for 
disadvantaged students’ GCSE attainment and expected 
progress in English and maths. Attainment gaps are closing 
rapidly and have been completely removed in English.

In addition, since Harry started at Greenwood, the number
of students not going on to employment, education or 
training post-16 has fallen dramatically, from 33 in 2013 to 
only 3 in 2014, largely due to the introduction of a sixth form. 
These students will benefit from the increased opportunities 
provided by continuing education.

Key

Greenwood
Academy
average

Similar
schools
average

Sponsored
academies 
average

National
average

Executive headship
In February 2015 Harry became Executive Head of a nearby 
primary, Firs Primary School. The school is 73.7% Ever6FSM, 
and was facing a crisis in leadership. After bringing a leadership 
team from Greenwood over to the school, he is starting to see 
results in teaching and learning. While it is still very early days, 
Harry is confident that the school is moving in the same 
direction as Greenwood.

“

School context

 66.7%
Ever6FSM

Greenwood
Academy

National average
(secondary)

 28.6%
Ever6FSM

Under the outstanding 
leadership of the principal,
the academy has been 
transformed and the
quality of education has 
improved rapidly.”

Ofsted, 2014

The school has genuinely 
changed the community –
and that’s what Future 
Leaders is about.”

“

“



Secondary: Continuing excellence
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Ten years ago, the school that Mossbourne 
replaced was labelled the worst school
in Britain.

Today, Mossbourne’s GCSE results are 
among the top ten in the country in terms 
of value added, and 65% of students have 
offers from Russell Group universities. 

Peter Hughes has achieved this by
building on the work of the previous head, 
Sir Michael Wilshaw, and making sure 
children receive consistently high-quality 
teaching in a calm, focused environment 
where there is a sense of purpose. Peter 
helps this culture flourish through ensuring 
discipline, for example silence in the 
corridors and a daily line-up, which 
impresses upon students the standards 
expected of them. 

“We’ve reversed what would be the status 
quo in some schools. Here, it’s easy to 
work hard – the hard thing is to misbehave. 
We’ve made it cool to be good at school.”

‘No Excuses’, one of The Future Leaders 
Trust’s core values, is central for Peter and 
his vision for Mossbourne; students are 
expected to succeed regardless of their 
background. “At Mossbourne, it’s seen as 
normal to go to a good university – even 
Oxford and Cambridge – and my next step 
is to make it normal for students to get 
great jobs.”

He has developed partnerships with 
companies such as Norton Rose Fulbright 
and the London Stock Exchange. Students 
get the opportunity to spend time in their 
offices, working independently on a project 
and then presenting their work to the 
company. “We help students to tap into this 
world that’s on their doorstep, and to feel 
that they are entitled to it.”

“I see the results of my students’ and 
teachers’ hard work every day. Seeing 
everyone here working together towards 
the same goal makes me proud. I feel lucky 
every day I’m at Mossbourne.”

Peter Hughes
Mossbourne Community Academy, London

Results
Mossbourne’s results continue to be exceptional, with pupils 
significantly outperforming the national average for 
disadvantaged students’ GCSE attainment and expected 
progress in English and maths. 

Peter’s school is highly unusual in that it saw improvements 
in its GCSE results this year.

Key

Mossbourne
average

Similar
schools
average

Sponsored
academies 
average

National
average

Mossbourne pupils 
significantly outperform
the national average for 
disadvantaged students’ 
GCSE attainment and 
expected progress in English 
and maths. 

We share the Future Leaders 
belief in ‘No Excuses’.
No matter what a student’s 
background, we expect them 
to succeed.”

Executive headship
Peter has recently taken the step up to become Executive Head 
of Mossbourne Victoria Park Academy and Brook Community 
Primary School with his fourth school, Mossbourne Primary 
Academy, due to open in September 2015. His vision for all his 
schools is that students leave ready to take the next step, not 
just academically, but socially and emotionally.

We’ve made it cool to be good at school.”

Mossbourne has improved beyond recognition over the last ten 
years, and Peter Hughes aims to take the school even further.

“

94.0% 

92.0% 

Disadvantaged pupils making expected progress
in English in 2014

62.0% 58.2% 
59.1% 

Disadvantaged pupils making expected progress
in maths in 2014

50.0% 46.1% 
48.5% 

Disadvantaged pupils attaining 5+ A*– C GCSEs
(including English and maths) in 2014

37.3% 33.5% 
36.5% 

81.0% 

School context

 50.9%
Ever6FSM

Mossbourne
Community Academy

National average
(secondary)

 28.6%
Ever6FSM

“



Secondary: Closing the gap
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If Jane, Head of Haggerston School, were 
to sum up what she’s most proud of in
the school in one word, it would be 
‘equality’. Situated in one of the poorest 
parliamentary wards in the country but in
a rapidly gentrifying area, the school has
a diverse student body – yet there is almost 
no attainment gap between Pupil Premium 
and other students. 

Between 2010, when Jane became Head, 
and the next Ofsted inspection in
March 2013, the school improved from 
‘Satisfactory’ to ‘Good’, largely due to the 
significant improvement in teaching quality 
and the closing of the attainment gap.
Jane has also guided her school through 
becoming co-educational, the addition of
a sixth form, and a huge renovation from 
2010 to 2012.

The school is closing the gap through a 
range of strategies, including offering Pupil 
Premium students “additional tuition, 
support with literacy skills, [and] the 
opportunity to benefit from a range of 
partnerships the school has developed” 
(Ofsted 2013). They also provide extra 
learning time for the 48.2% of students who 
speak English as an additional language.

But for Jane, improvement isn’t just about 
exam results. When she first joined, the 
building emptied at 3:10 when the school 
day ended. Now the school puts on a wide 
range of activities to increase the students’ 
social, cultural and academic capital, 
including basketball, art exhibitions, and 
performances at the Barbican arts centre. 
“We need to prepare our students with
the creativity, soft skills and ability to form 
relationships that will help them build 
successful futures.”

Jane continues to make use of the Future 
Leaders network; “Urban settings 
encourage competition between schools, 
but we can achieve more working together 
– so anything that can be done to increase 
collaboration, the way Future Leaders 
does, makes a massive difference.”

Jane Keeley
Haggerston School, London

At Haggerston we have ‘High Expectations’ of everyone.”

Jane Keeley is closing the attainment gap at her school
in Hackney through focused work to support
disadvantaged students.

Anything that can be done to 
increase collaboration, the way 
Future Leaders does, makes a 
massive difference.”

Results
The school now outperforms the national average for 
disadvantaged students’ GCSE attainment and expected 
progress in English and maths. 

One of the school’s most significant successes is that there 
is almost no attainment gap between Pupil Premium and 
non-Pupil Premium students based on five or more A*– C 
including English and maths at GCSE, and expected 
progress in English and maths. For Jane, this is because
the school has ‘High Expectations’ of everyone.

Key

Haggerston
School
average

Similar
schools
average

Sponsored
academies 
average

National
average

Disadvantaged pupils making expected progress
in English in 2014

62.0% 58.2% 61.0% 

59.1% 
Disadvantaged pupils making expected progress
in maths in 2014

50.0% 46.1% 68.0% 

48.5% 
Disadvantaged pupils attaining 5+ A*– C GCSEs
(including English and maths) in 2014

37.3% 33.5% 
36.5% 

48.0% 

The headteacher, supported 
by the senior leadership
team, has a relentless
approach to improving 
standards and challenging 
underachievement… They 
work hard to ensure that all 
students are treated equally, 
having the same ambition
and expectations for all 
students no matter what
their starting points.”

Ofsted, 2013

School context

 58.9%
Ever6FSM

Haggerston
School

National average
(secondary)

 28.6%
Ever6FSM

Future Leaders at Haggerston
Haggerston’s leadership team includes five other Future 
Leaders, who share the vision of a school where every 
student succeeds.

“Jane was my peer mentor and I knew I wanted 
to work with her. I didn’t have to work to align 
myself with her vision – for all Future Leaders 
the children come first. Having several Future 
Leaders here gives the school, and particularly 
the school’s leadership, strength.”

Anjna Kotecha Karia, Associate Deputy Headteacher –
Future Leaders Cohort ’08

“

“

“



Primary: The power of values
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When Craig had been at Great Yarmouth 
for just three weeks, Ofsted graded the 
school ‘Good’ overall and ‘Outstanding’ 
for leadership and management, saying, 
“The recently appointed Principal has 
rapidly established himself as an 
exceptional school leader.”

Craig puts his success so far down to his 
clear mission, based around four core 
values inspired by his Future Leaders 
training: ‘High Expectations’, ‘No Excuses’, 
‘Always Learning’ and ‘Positivity’. “Before 
Future Leaders I thought all my work would 
be about big changes in turnaround 
schools,” Craig says. “But in this school, 
which I need to take from ‘Good’ to 
‘Outstanding’, I need values – they help 
me to drive home the message that what 
we’re doing is good, but not good enough.”

For Craig, core values are about 
encouraging students to work and aspire 
towards higher goals. For example, 
‘Always Learning’: “We tell students that 
we can all learn anything – we just haven’t 
learned it yet.” Constantly reiterating this 
value means that teachers can now pitch 
their lessons at a higher level and know 
that students will still try. As a result, 
progress and achievement are improving.

Values don’t only apply to students;
some of the most important work Craig 
has done is with staff. Craig encourages 
staff to embrace ‘Always Learning’, 
providing professional development
every Wednesday morning. Investing in 
development makes sense to Craig; 
“People improve schools, not policies
or systems.”

Craig has ‘High Expectations’ of all 
members of staff, encouraging them to 
ensure that their dress, punctuality and 
conduct set the standards they want the 
children to live up to. “School is a stage. 
It’s about performing a better version of 
ourselves in front of the students.”

Above all, the school revolves around
‘No Excuses’. “We won’t let our school’s 
challenging context be an excuse for our 
students doing just alright. If anything, 
because of our students’ backgrounds
we want them to do better.”

Craig Avieson
Great Yarmouth Primary Academy, Norfolk

Core values aren’t just for school – they’re for life.”

Craig Avieson is taking Great Yarmouth Primary Academy 
from ‘Good’ to ‘Outstanding’ by focusing on strong core values.

The recently appointed 
Principal has rapidly 
established himself as an 
exceptional school leader.”

Ofsted, 2014

Future Leaders made me 
realise the value of values.”

Executive headship

In April 2015 Craig became Executive 
Head of Cobholm Primary Academy, 
a failing school. Craig plans to 
introduce the good from Great 
Yarmouth to Cobholm. He has 
already merged the leadership teams, 
ensuring that neither school works in 
isolation. Through sharing expertise, 
both schools are improving.

Future Leaders training

Before Craig became Head of Great 
Yarmouth Primary Academy, he had 
had a two-year break from school 
leadership. “The summer residential 
training really plugged some gaps,” 
Craig says. “Spending time reviewing 
curriculum principles and approaches 
alongside specialists allowed me to 
feel more confident as a primary head.

“I’m now more aware of my areas
for development, and have coping 
strategies. For example, when I’m 
tired or under pressure I am slightly 
more reactive and less patient, and 
my decision-making is weaker. As a 
result, I ensure that our school 
development plan and formal reviews 
happen earlier in each term – and 
that’s had a direct positive impact on 
my school.”

“

School context

 65.6%
Ever6FSM

Great Yarmouth
Primary Academy

National average
(primary)

 26.8%
Ever6FSM

“

“



Primary: Individualising learning
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Roxanne Vines
Mill Hill Primary School, Hampshire

Roxanne became Head of School at
Mill Hill Primary School (federated with 
Woodcroft Primary School) in September 
2014. Building on the staff and students’ 
hard work over the previous years, she led 
the school to its first ever Ofsted ‘Good’ in 
January 2015.

One of Roxanne’s challenges was to 
improve communication with parents, 
starting by working with them to re-fashion 
the jargon-filled home-school agreement 
into an accessible leaflet for both children 
and parents.

Clear communication has reduced 
lateness dramatically. In the autumn
term over 14 hours of learning were lost
to lateness, but this dropped to under
4 hours in the spring term. Punctuality is 
mentioned in the weekly celebration 
assembly, and punctual classes are 
rewarded with an own-clothes day.

Roxanne promotes excellent teaching 
throughout the school, but particularly 
focuses on the most vulnerable children, 
for example those with SEN. Identifying 
and working closely on the particular areas 
where these students need support means 
they aren’t withdrawn from mainstream 
lessons for extensive periods. 

This ‘individualised learning’ and targeted 
intervention also benefits the high 
proportion of students who come from 
disadvantaged backgrounds: “At the 
moment Early Years students don’t have 
Pupil Premium money, but at Mill Hill we 
act like they do. We work to close the gap 
from the earliest possible stage.”

Roxanne’s aim for the coming year is to 
develop a teachers’ classroom, modelling 
for children that learning is ongoing and 
developing the school’s most valuable 
resource – its teachers.

“I would love to have another Future 
Leader at the school,” Roxanne says.
She continues to use the Future Leaders 
online platform to stay in touch with her 
coaching group and to access a range of 
support. “The network is priceless. And it’s 
ongoing. From residency to headship, 
being able to access that level of expertise 
at the touch of a button is just amazing.” 

We work to close the gap from the earliest possible stage.”

At Roxanne Vines’ primary school in Hampshire all
students, especially the most disadvantaged, benefit from 
individualised learning.

“

Ofsted: ‘Good’

In January 2015 Ofsted rated Mill Hill 
Primary School ‘Good’ – the best 
rating in the school’s history.

“Senior leaders and subject leaders 
have accurately identified the school’s 
strengths and areas in need of 
improvement.”

“Leaders and staff work well together 
to take the school forward and do
the best for pupils and their families. 
Consequently, leaders are focused on 
raising achievement and improving 
teaching, and their actions are 
effective in doing so.”

Changing the school’s image

When Roxanne started in September 
2014, 57% of parents responding
to a survey disagreed or strongly 
disagreed with the statement
‘My child feels safe at this school’. 
This has now reversed so that 86% 
agree or strongly agree.

The Future Leaders network 
is priceless. And it’s ongoing. 
From residency to headship, 
being able to access that level 
of expertise at the touch of a 
button is just amazing.”

[L]eaders are focused on 
raising achievement and 
improving teaching, and
their actions are effective in 
doing so.”

Ofsted, 2015
School context

 48.0%
Ever6FSM

Mill Hill
Primary School

National average
(primary)

 26.8%
Ever6FSM

“

“



At School 21, an exhibition of Year 8’s 
World War One museum is in full flow.
In a trench created by students, one pupil 
performs his own poem about life on the 
frontline. Surrounded by the artwork of his 
classmates, another demonstrates the 
iPhone app he created.

This is ‘project-based learning’, a curriculum 
where students work across departments 
to create a final product. One of the most 
important aspects of the approach is that 
students always exhibit their work to an 
invited audience.

“If we want young people to be a success in 
the 21st century then we need to overhaul 
not just what we teach but the way we teach 
it,” says Peter Hyman, Head of School 21. 
“Schools need to be filled with talk, 
creativity, problem-solving and imagination.”

Start-up schools have freedom to pursue 
innovation and the Future Leaders 
programme prepared Peter to make the 
most of this opportunity: “It was invaluable 
having a Future Leaders coach to bounce 
ideas off and try things out on. The training 
was the chance to plan in ways that helped 
me to think about collaborative learning.”

School 21 is also committed to developing 
excellent oracy. During timetabled oracy 
lessons, children learn how to express 
themselves fluently and clearly. Their 
confidence is demonstrated as students 
enthusiastically present their World War 
One museum to visitors. In 2014, Ofsted 
reported that “Pupils develop extraordinary 
skills in listening, speaking and questioning.”

The school’s well-being curriculum 
encourages students’ personal growth, 
and regular one-to-one coaching sessions 
encourage them to drive their own 
development. School 21 is located in a 
disadvantaged area, but Peter is clear
that his students’ backgrounds don’t 
change his high expectations of them; 
“The point of school is to make a difference 
to the world.”

Start-up: A school with imagination
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Peter Hyman
School 21, London

Progress for
disadvantaged students

In addition to the creativity the school 
promotes, they are producing 
impressive results. In 2013 – 14,
the proportions of disadvantaged 
students in Year 8 making or 
exceeding expected progress in 
English and maths were both well 
above the national average.

83% in English

83% in maths

It was invaluable having
a Future Leaders coach to 
bounce ideas off and try
things out on.”

If we want young people to be a success in the 21st century 
then we need to overhaul not just what we teach but the way 
we teach it.”

At School 21, a start-up free school in East London,
Peter Hyman’s forward-thinking leadership is changing 
students’ lives.

“

The headteacher and senior 
leaders provide excellent 
leadership and form an 
exceptionally strong team.”

Ofsted, 2014

School context

 51.5%
Ever6FSM

School 21 National average
(all-through schools)

 36.8%
Ever6FSM

Lucy Williams, Year 1 Leader –
Future Leaders Cohort ’14

“

“



“Our dedicated, experienced practitioners 
mean we can give some very vulnerable 
children the best possible start in life,” says 
Emma, Head of Balham Nursery School, 
one of the relatively few remaining 
stand-alone nursery schools. Located
in a diverse area, some of Balham’s 
children come from very disadvantaged 
backgrounds. The school is also part of
a pilot scheme for two-year-old children 
with SEN.

Since becoming head, Emma has guided 
Balham to achieve Ofsted ‘Outstanding’ for 
their two-year-old provision. When Emma 
joined the school, their nursery provision 
was already rated Ofsted ‘Outstanding’, 
and so she and her senior leadership team

are in the process of introducing a 
three-year development plan to help 
Balham further improve while maintaining 
the elements that make the nursery great.

To encourage the development of 
independence that will stand children in 
good stead for school, the nursery has a 
free-flow model, in which children can 
choose from a range of open-ended 
activities, learning in small groups with a 
member of staff. 

Support doesn’t end with the school day. 
Balham offers home visits and parenting 
courses, including tailored sessions for the 
large temporary housing complex nearby. 
Their specialist Children’s Centre runs a 
weekly programme of groups, activities 
and support sessions, and works closely 
with other agencies, including a speech 
and language therapist, oral hygienist and 
educational psychologist.

“Future Leaders gave me the confidence
to apply to be a head,” Emma says.
The programme did this not only by 
providing Emma with a coach, mentor
and network to support her, but also by 
giving her the opportunity to support other 
leaders. “Future Leaders gave me the 
opportunity to share my expertise. There’s 
nothing better than that for confidence, and 
I like to think I’ve helped other leaders too.” 

*Known to be eligible for and claiming
  free school meals

Balham
Nursery School

School context

Early Years: An ‘Outstanding’ start
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Emma Williams
Balham Nursery School, London

What we do isn’t shiny or new – but we don’t want it to be. 
We just want it to work.”

At Balham Nursery School, Emma Williams and her 
experienced staff give both children and their parents the 
support they need to set them up for school. 

“

Future Leaders gave me
the confidence to apply to
be a head.”

Ofsted: ‘Outstanding’

In January 2015 Ofsted found Balham 
Nursery School’s two-year-old 
provision ‘Outstanding’ in every 
category.

“The quality of teaching is outstanding. 
As a result, children are extremely 
excited and motivated to learn 
because they play in a vibrant, 
stimulating play environment, which is 
rich in high-quality resources. Children 
receive focused support and guidance 
from an enthusiastic staff team.”

“Individualised support is provided
for all children, particularly those with 
additional needs, ensuring they settle 
into the nursery and confidently 
transfer to school.”

Exceeding expectations

In order to be ‘Outstanding’ in the 
category of ‘Achievement’, over
80% of a nursery cohort must fall
into the ‘age appropriate’ or ‘above 
age appropriate’ categories of 
development.

At Balham, 83% of children are 
currently meeting or exceeding their 
expected level of development, 
despite many children joining the 
school below the expected level for 
their age.

Children thrive in this
vibrant and nurturing setting, 
and form secure, trusting 
relationships with caring staff.”

Ofsted, 2015

 24.0%
FSM*

“

“



Alternative provision: Back to school
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Aspire has faced serious challenges: in its 
first week in September 2014 the police 
and the fire brigade were called to separate 
incidents at the academy on the same day. 
The pupil referral unit it replaced was in 
Special Measures, and eventually had to 
close. But today, Aspire is a different place.

“Our students like us, and we like them,” 
Deb says, “We all want them to succeed.”

Deb started her working life as a member 
of the police, going on to be a teacher and 
leader in mainstream schools. “But I’ve 
always liked working with the children with 
behaviour issues best. It’s where I can 
make the biggest difference.

“Future Leaders training is all pitched at 
ensuring that the most vulnerable pupils
get the very best start to life. My whole 
school is inspired by it.”

 

Deb’s school rules start with three 
non-negotiables: no smoking, no mobile 
phones and all students wear uniform. 
These rules set clear boundaries and 
expectations of behaviour – and knowing 
these boundaries helps Aspire’s vulnerable 
students to feel safe.

Many of Aspire’s students have had 
difficult experiences in education. “We aim 
to build self-esteem through success in 
lessons they enjoy, building up to the full 
curriculum as their resilience grows.

“I want to get all our students back into 
mainstream education – I want to do Aspire 
out of business.” But even where this isn’t 
possible, Deb believes all her students will 
be successful post-16. Aspire works closely 
with alternative providers in Construction, 
Hair and Beauty and Land-based Studies 
among others to ensure that this is the case 
– and it’s working. This year, all of the 
school’s 42 Year 11 leavers have post-16 
destinations, with many of them going on to 
Level 2 courses.

Encouraged by Deb, one member of 
Aspire’s SLT passed through the rigorous 
selection process and is joining Future 
Leaders Cohort ’15. “She’ll go off and get 
the latest information, training and access 
to a huge network, and bring it all back to 
benefit Aspire. I can’t wait.”

Deb Garfield
Aspire Academy, Essex

I’ve always liked working with children with behaviour issues 
best. It’s where I can make the biggest difference.”

Deb Garfield offers some of the most vulnerable students the 
opportunity to succeed at her 4 – 16 alternative provision academy.

In the three months from 
March to May 2015, primary 
pupils made an average of
six months of progress with
their reading.

In the six months from 
September 2014 to March 
2015, 80% of Aspire’s 
secondary students made
three or more years of
progress with their reading.

Future Leaders training is
all pitched at ensuring that
the most vulnerable pupils
get the very best start to life. 
My whole school is inspired 
by it.” 

“My dogs have had tough 
lives. They are both ex-racing 
greyhounds, and one spent 
most of his life in a coal shed.
That’s why I bring them to 
school with me – students 
can empathise with them, 
and building their empathy 
and personal skills is a big 
step towards them succeeding 
once they leave here.”

Deb Garfield, Principal

Pupil case studies

Ben – Year 6
Ben arrived with extremely low reading 
and writing abilities and almost no 
confidence in himself. He was very 
physically and verbally aggressive to 
both pupils and staff, and completely 
refused to follow instructions. After a 
three-month period during which he 
refused to come to school, Ben 
returned on a reduced timetable. 

Through Aspire’s work to build up his 
trust in staff and confidence in himself, 
Ben now attends school every day.
He has extended his timetable gradually, 
and now attends for a full day on Fridays. 
His lessons focus on improving his 
reading and writing. Recently, he sat his 
Key Stage 2 maths paper, which he had 
previously refused to do. Since March 
there have been no incidents involving 
him being violent or aggressive towards 
other children or staff. He is looking 
forward to joining a new secondary 
school in September 2015.

Alice – Year 11
When Alice joined Aspire she had been 
out of school for the whole of Year 10, 
having been excluded because of her 
extreme behaviour. Her literacy levels 
were very low, and she hadn’t completed 
any academic work in over a year. 

But after attending career interviews at 
Aspire, Alice decided that she needed 
GCSEs in order to go to the college of 
her choice. The school gradually built up 
her timetable to full days, providing 
intensive reading support to allow her
to access the GCSE curriculum. After 
making over four years of progress in 
only six months, Alice has now been 
entered for art, maths, English and 
citizenship GCSEs, and is predicted Cs 
in all of them. In a complete turnaround 
from her last school, she has yet to 
receive a single sanction for poor 
behaviour, and staff and students 
recently voted her Head Girl.

“

*Known to be eligible for and claiming
  free school meals

 65.0%
FSM*

Aspire
Academy

Pupil
referral units

 43.0%
FSM*

School context

“



Progress and attainment in our senior leaders’ schools in 2014

Our senior leaders
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Future Leaders receive training and development tailored
to leading and transforming challenging schools.

As part of a senior leadership team, they develop the skills and experience to improve 
teaching and learning, create an inspiring school culture, and lead people effectively. 
Future Leaders’ personal and professional development is tried and tested through
their annual Impact Initiative, an improvement strategy focused on a whole-school issue.
Comparisons with national data indicate that they are having an impact in schools where 
they have worked in senior leadership teams for two or more years.

An Ofsted inspection in June 2013 placed 
Barn Croft Primary School in a ‘Requires 
Improvement’ category. Tracey knew that 
to reach ‘Good’, the proportion of teaching 
deemed ‘Good’ or better – only 40% in 
September 2013 – needed to increase. 

Tracey wanted to develop a learning 
culture among staff. She introduced 
weekly, 15-minute observations for every 
teacher, which the teacher was aware of in 
advance. Teachers welcomed this and 
started to refer to observations as “Gifts,” 
saying, “Feedback is a gift.” She also 
encouraged teachers to video their 
lessons, allowing them to identify their own 
areas for development and to look at the 
learning of specific children more closely.

By March 2014, consultants agreed with 
the school’s internal judgement that 80% 
of teaching was ‘Good’ or better. By July 
2014 that had increased to 89%.

Tracey is now Headteacher at Barn Croft 
Primary School.

Tracey Griffiths
Teaching quality
Barn Croft Primary School

When Anna joined the school the English 
department was struggling: just 44% of 
students were making expected progress 
and only 45% achieved A*– C GCSE.

Anna is not an English specialist, and to 
meet her objective of improving results she 
had to build herself a team. She worked 
closely with the head of English, involving 
her in all discussions, which helped to get 
the other teachers on board. 

They put in place targeted after-school 
sessions for students of different abilities 
and a six-week Saturday School for 
lower-achieving students, as well as 
ensuring all students had the right exam 
arrangements to allow them to do their best.

By the end of the 2013–14 school year,
the percentage of students making 
expected progress in English increased
22 percentage points from 44% to 66%, 
and A*– C in English increased by
9 percentage points from 45% to 54%.

Anna Martin
Attainment in English
Carlton Community College

In January 2014 Oasis Academy Long 
Cross fell well below the floor target of 65% 
of students achieving Level 4 or above in 
reading, writing and maths for Key Stage 2, 
with the 2013 results standing at 52% and 
the 2014 Year 6 cohort predicted just 36%. 
Amelia realised that the school lacked a 
consistent approach to assessment, 
meaning students were not being properly 
monitored and supported.

She introduced an assessment cycle 
throughout the academy, with six 
assessment points throughout the year. 
She also set up assessment surgeries to 
give staff the opportunity to drop in and 
receive support for particular areas of need.

Teachers became more effective in 
identifying where students needed to
learn more, and could target teaching 
accordingly. By the end of the year 73%
of students reached Level 4 or above in 
reading, writing and maths, a huge 
increase from the previous year and a
37 percentage point increase on what was 
expected in January.

Amelia Nelson
Assessment
Oasis Academy Long Cross

Seventy-seven per cent of students at 
Holyhead do not speak English at home.
In September 2013, 98% of the Year 7 
intake were working at Level 3 or below
for reading.

Lorna knew that a structured, thorough 
and effective literacy programme could 
make a real difference to students’ 
outcomes. She began by introducing the 
Lexia reading programme in September 
2012, going on to implement short-term, 
intensive literacy interventions and 
literacy-focused CPD for all staff.

By March 2014, 95% of Year 7 students 
had gained a Level 3 or greater and this 
increased to 100% by the end of the 
summer term. Additionally, 50% of 
students achieved a Level 4. In English 
69% of students on the SEN register
made expected progress against a 
national average of 43.9%.

Lorna Owen
Literacy
Holyhead School

London Yorkshire and the Humber South West West Midlands

From 40% to 89%
of lessons judged to be ‘Good’ 
or better

From 44% to 66%
of students making expected 
progress in English

Disadvantaged pupils attaining 5+ A*– C GCSEs
(including English and maths) in 2014

37.3% 33.5% 40.7% 

36.5% 

Disadvantaged pupils making expected progress
in English in 2014

62.0% 58.2% 66.5% 

59.1% 
Disadvantaged pupils making expected progress
in maths in 2014

50.0% 46.1% 54.9% 

48.5% 

Schools with
a Future Leader
for 2+ years

Similar
schools
average

Sponsored
academies 
average

National
average

21% point increase in 
attainment at Level 4 or above 
reading, writing and maths

From 2% to 50%
of Year Seven students 
reaching Level 4 for reading



Our senior leaders
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Matthew’s starting principle was that
data needs to work for a school and its 
students, not the other way around. 
Matthew developed the data ‘Scorecard’ 
– a short, sharp rundown of key data 
published after every data drop. His key 
principles were that it should be short 
enough to be usable (only one side of A4); 
comparable (for example presenting 
percentages rather than numbers, and 
using the same measures over time); and 
published to all staff to allow them to act.

In the first year the Scorecard ran at 
Henbury, the percentage of students 
making expected progress or better rose 
from 55% to 69%. This was not the result 
of the Scorecard alone, but it did play a 
part. Matthew points to its role in improving 
accountability and identifying new issues 
such as the discrepancy between the 
amount of work set in different subjects. 
According to one member of staff, “It has 
put the spotlight on Ever6FSM students. 
The focus on boys has closed the gap in 
some year groups.”

Matthew Stevenson
Data use
Henbury School

Even though Barr Beacon School was 
following a trend of improvement, in 2013 
the gap in the proportion of Pupil Premium 
and other pupils achieving five or more 
A*– C GCSEs including English and
maths was 14 percentage points, and
the gaps in expected progress in English 
and maths were 15 and 11 percentage 
points respectively.

Alex drew together data on disadvantaged 
students to show others why these 
students should be the focus of the 
school’s already effective improvement 
strategies. In addition, he introduced a 
Closing the Gap performance management 
target for all staff, and a number of new 
interventions, for example out-of-school 
subject days and revision programmes.

As a result of these targeted strategies, 
attainment measures in 2013 – 2014 
showed a four percentage point reduction
in the attainment gap in five or more A*– C 
GCSEs including English and maths.
The gaps in the proportion of pupils 
making expected progress in English and 
maths fell twelve and eight percentage 
points respectively.

Alex Turner
Closing the gap
Barr Beacon School

Ellis Guilford’s school motto is ‘Be your 
best.’ When Amos joined the school in 
September, she quickly realised that 
quality of teaching had a way to go before 
reaching its ‘best’, with only 45% of 
lessons graded ‘Good’ or better.

She introduced a fortnightly email bulletin, 
each focusing on a different strategy to 
improve teaching and learning to get 
teachers talking about teaching quality. 
Next, she developed a list of seven basic 
expectations necessary to teach a ‘Good’ 
lesson. Most ambitiously, she implemented 
a programme of weekly professional 
development, tailored to different groups 
of staff’s needs. 

By June, the number of lessons which were 
graded ‘Good’ or better had improved by 
30 percentage points to 75%. Ellis 
Guilford’s English results were the highest 
they had ever been, with 69% of students 
making expected progress.

Amos Turner-Wardell
Teaching quality
Ellis Guilford School

South West West Midlands East Midlands

From 55% to 69%
of students meeting or 
exceeding school targets

Reduction in the attainment 
gap in expected progress in

English, from 15% to 3%
From 45% to 75%
of lessons judged to be ‘Good’ 
or better



Glossary
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Attainment gap
The difference in attainment between 
disadvantaged students and all other 
students.

Challenging school
A challenging school is one that meets
The Future Leaders Trust’s eligibility criteria 
for proportion of students receiving Free 
School Meals (FSM – see right) and levels 
of attainment.

Ever6FSM or
Disadvantaged students
Pupils who were eligible for FSM in any of 
the previous six years, or who have ever 
been in Local Authority care for a period of 
more than six months.

Expected progress
The academic progress that the government 
expects students to make in English or in 
maths in primary or secondary school.

Free School Meals (FSM)
Students are eligible to receive free school 
meals if their parents or carers are eligible 
for certain kinds of income support.

Percentage points
We use these to show a change in school 
performance, for example if results rise 
from 54% of pupils attaining 5+ A*- C 
GCSEs to 84%, this is a 30 percentage 
point increase.

Pupil Premium
Additional funding given to schools to 
support their disadvantaged students and 
close the attainment gap.

Similar schools
A key comparator group of challenging 
schools that are eligible to be part of the 
Future Leaders programme but have
never been led by a Future Leader or 
hosted a Future Leader in their senior 
leadership team.

Sponsored academies
A key comparator group of state-funded 
schools with government-approved 
sponsors that have never been led by a 
Future Leader or hosted a Future Leader
in their senior leadership team.

SEN
Special educational needs that affect a 
child’s ability to learn, including difficulties 
in reading, writing, concentrating and 
socialising, and physical impairments.

Teaching quality
A number of the case studies in this report 
mention teaching quality, a measure that 
was at the times of the initiatives discussed 
considered highly important by Ofsted.
The use of this measure has since changed, 
but it remains a good indicator of the 
nature of improvements implemented by 
Future Leaders.



We have ambitious plans for the future and want to transform the lives of more 
children by recruiting more Future Leaders each year. To do this we need to 
grow our network and secure the resources to support it.

Work with The Future Leaders Trust

For further information:
T: 0800 009 4142

Follow us on Twitter:
       @FutureLeadersCT

Head Office
65 Kingsway
London, WC2B 6TD

To discuss funding or to provide 
other support, contact:
E: fundraising@future-leaders.org.uk

To develop or recruit staff,
including headteachers,
contact our Schools team:
E: schools@future-leaders.org.uk

To join one of our programmes, 
contact our Candidate Services team:
E: recruitment@future-leaders.org.uk
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